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rthe developmental year 
x . of a five year 

t5;acher corps project 

Introduction . 

During its first year the Saint Louis University/ ^ 
Saint Louis Public Schools Cycle XII Teacher Corps Project 
served as a pilot study for the developmental year of the 
new^y established five-year Teacher Corps projects/ This 
is a . summary of the planning and developmental activities 
carried on by the Saint Louis project from September 1, 1977 
through May 30, 1978 to design the subsequent fifteen month 
^tr^^jing pei^iod. 

The chief concern of the project during this time was 
formal planning a systematic visualization and anticipation 
of the^ future. It felt that in planning for the future 

.a formal and organized approach is superior to a random one 
and that such an approach is necessary for a full year of 
planning and design. Therefore, a large amount of time was 
spent on designing and. developing a model that would organize 

IS 

and systematize the planning efforts. Although thi-s model 

/. ' " ' ■ - . ' 

'imposes a structure. on the planning process, it also allows 

^or flexibility, through less formal decision making and 

rational deviations from the structure. 

0 . . 
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The ^planning team was g^jrtd^d^y the philosophy that 
people who are affected by decisions sho.uld have an opportunity 
, to provide input into "the decision making process. It was 
felt that a collaborative approach to program development 
will result in greater program effectiveness. The planning 
model was designed to provide such collaboration. 

The developmental processes were also based on the 

r'i, ft ■ 

, ■ "'f^ ■ .tj^ 

belief that planning is never finished but continues during 

the lifetime of the proj,e^t. In addition, the. Teacher Corps 

Project musrt plan beyond" the five years of federal func^ng if. ' 

pi * - . 

its efforts are to be success:^ul. It is important to 

recognize 'that unless institutionalization processes aire 

N effected, there will be no continuation of the efforts,, initially 



brought about through the Teacher Corps project. ' ) j 
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This report describes the processes which 'were'^developed 
and utilized as part of the Saint Louis University/Saint Louis ^ 
Public Schools Cycle XII Teacher Corps Project and summarizes " 
the a.ctiyities which were conducted during the planning year. 
In afddition to the program planning, individual teacher planning 
was initiated through the use of the project's Competency 
'Referenced Modelj^ Teacher Education that was developed 
during the Cycle X Teacher Corps Program, (See Appen'dix A for, 
an abstract of' this model/) Appendix C presents some 
"L^ sons Learned" during the developmental year. These 
"lessons" are judgments about the developmental processes 



The planning team which undertook the developmental work 
consisted of Michael P. Grady (Project Director), Sara Kriill 
(Assistant to the Director), William Boyd (Principal^^JCpus saint 

L'Ouverture Elementary School - project site), William Hampton 
(Chairperspn, School/Community Council), Janice Parker 
(Chairperson, Teacher Inservice Committee), Jack Muhlenbruch 
(Comi5junity Consul tan tr) . Assistance in the planning design 

and documentation*^ was given by G. Thomas Fox^ University of 

Wisconsin; Tfeacher ©orps Assficiates,^ Carl Grant , Director ; 

William Rebo^e and Richard Schuppan, external evaluators. 

Assistance in preparing' this report was provided by Sara Krtill 

and Jack Muhlenlfruch. . 

It should be noted that since this was a Cykle XII 

F 

project, we operated under the Cycle XII regulations rat|ier 
that Program 78 Regulations. Therefore, some things may - 
be dif f erent >£or Pro-am 78^^^roj^cts . * / 



I. Goals of the Developmental Year 

During the developmental year the Saint. Louis project 
had seven major goals. These were:' 

1. To establish and support a School /Community Council, 

.2.; To design an inservice program that would include 
considerations of school climate. 



3. . To establish the university component and particularly' 
an IHE staff development team. > 

4: To develop a plan for demonstration and dissemiiiaicibn, 

** ■• ' ■ ^ \ ' ' ' ''"f" c? 

, * 5. , To^evelop 3y.stebis to facilitate institutionalization. 

6, To develop an'dU implement project manag^it&ent , Systems 
^ and. hire staf^K- « ^ * ; ■ ' » 

7; To es tables he?€^j|;.tivfe relationships 'and "bhannels of 
/ QonmmnicaExo^ all" collaborative agents. 

The goals prpifvi^e^ tKe^tocns,^ for the developmental y4-r>. 
The planning tqaiUjvWoijked to^^ke/them as comprehensive and 
^ inclusive as possible. : -t.: 

II. Objecrtives of the Develop mental Year . 

~ ' F~ ~ ' ~ ' — 

After comprehensive goals were set., the project staff then 
^ developed a set of objectives which gave mdre specific direction 
and helped to define priorities. Developing these ^objectives 
.was a site- specific and collaborative ^ask. Following are 
samples of the^ plannihg objectives developed by the project staff. 
. ^ Objective for Goal 1 . • 

} ^ ' ' ^ 

During, the first year a , School/Community Councii will be 
elected. The Council will conduct a community survey, 
plan and carry out Jboth short-range and long-range projects 
^ and promote good a#iool/ community relations. Members of 
thk Council will receive training through community work- 
, shops sponsored by, the MINK Netwprk. 



Objectives for Goal 2 

a. A teacher inservice coimnittee will be established to 
conduct a needs assessment, establish priorities and 
objectives for inservice .training and design the initial 
year of inservice activities. v 

b. The teacher inservice committee will coordinate the 
efforts to fulfill immediate needs such as those which 
can be met through one-day workshops', guest speakers, etc 

Objectives for Goal 3 

a, A university staff development team will be established, 

b. A program will be initiated to involve members of the 
University faculty in the Teacher Corps Program and to 
establish a positive relationship with faculty and 
administrators in preparation for meeting school and 
community needs. 

Objective for Goal 4 ^ 

* The staff will identify various elements of the program 
which have the potential for demonstration, The staff 
will also indicate how and to whom these elements are to 
be demonstrated, - . 

Objective for Goal 5 

The staff will develop relationships %nd data banks that 
will lead to effective institutionalization of successful 
—7- elements of the Teacher Corps Program, 

Objective for Goal 6 ' • , • 

The staff will explore tempor^y systems and management 
concepts that are applicable to a Teacher Corps Project. 

Objectives for Goal 7 » 

a. The staff will identify the communication channels 
necessary for the effective functioning of the project, 

b. The staff will establish collaborative relationships 
with the agents involved in the Tea-eher Cor^ps Program, > 

These objectives are only samples 'of ' those that a project 
might write. They represent the project's unique plan for 
^Accomplishing the previously determined 'goals , Obviously, it 



is an important part of the planning process to think through 
and develop the project's goals and objectives for the 
developmental year\as well as for the years to follow. 

III. Methods of Planning; 

This section describes the planning methods used to fulfill 
the various objectives of the developmental year. It covers 
the following topics: PERT, Committee Structure, Needs Assess- 
ment, Management Information System, Role of the Community, 
Role of the University. and Inservice Program Development. 
Although these elements are presented sequentially,' the process 
in actuality is a holistic one as various elements overlap in 
time and function. 
A. PERT 

A program evaluation review technique (PERT) chart was 
designed for -the period September 1977 through May 1978. 
-This procedure included two aspects of the project: 1) immediate 
program activities which would involve- the LEA, the IHE and 
community participants; and 2) the formal planning process. 
The PERT chart served to organize and give direction to the 
Teacher Corps Program, establish a time-line, provide for a 
review of progress and make apparent the relatedness of various 
activities. 

An initial PERT chart (PERT I) w^s established during 
August 1977. This chart identified various activities to be 




carried out during the first nine months of the program. 
Through brainstorming, the Teacher Corps staff ^rew up a 
list of possible projec^/activities and established a time- 
line for them. The resulting PERT chart included a monthly » 
meeting or "seminar" for all "teachers of the participating 
school, publication of a newslett'er, a community ' survey , 
inservice committee meetings, etc. TKes& activities were not 
always directly related to the planning process but served 
to involve the constituents of the project and to provide ^ 
project visibility. " 

The planning PERT (>ERT II) was developed at a Management 
Training Workshop sponsored by the MINK (Missouri, Iowa, 
Nebraska, Kansas) Teacher Corps Network. (See ^charts on pages- 8 
Three staff members from the Saint Louis Project who attended 
this workshop designed PERT II around the planning matrix. . 
(See page 22 for disqussion of the planning matrix.) Whe 
staff began by defining guidelines set forth by: Teacher Cor'ps- 
Washington and by outlining ne^ds assessment procedures (events 
i and 2) , The remaining events (3-13) were carried out on the 
basis of information gathered by the needs assessment. 

Both PERT I and PERT II helped to organize the project's 
efforts during the developmental year and provided a quick ^nd 
simple way to see what was accomplished. This- procedure gireatiy 

the systematic, approach' to planning by outlining events 
and timelines. 
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This report describes the \planning processes used to 
develop a five-year teacher corps project ^for inservice teacher 
improvement. The planning model was designed to provide colla£)or ation 
with all persons who would be involved in the project. The input from 
district, university, and community consultants was used as weii as 
from teachers representing all elementary and secondary grade levels. 
A discussion of the philosophy and rationale of the program i6 
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"gijyernance (policy) ; (6) management;- (7) evaluation; (8) 
demonstration; and (9) institut f onal adoption. A copy of the 
questionnaire us§d to . determine teachers • concerns and perceived 

.needs is appended. An over-all evaluation of the planning process is 
included. (JD) 
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r THE DEVELOPMENTAL YEAR 
OF A FIVE YEAR 
TEACHER CORPS PROJECT 



Introduction 



During its first year the Saint Louis University/ ^ 
Saint Louis Public Schools Cycle XII Teacher Corps Project 
served as a pilot study for the developmental year of the 
new^y established five-year Teacher Corps projects/ This 
is a. summary of the planning and developmental activities 
carried on by the Saint Louis project from September 1, 1977 
through May 30, 1978 to design the subsequent fifteen month 
^tr^ijing pei^iod. 

The chief concern of the project during this time was 
formal planning a systematic visualization and anticipation 
of the^ future. It felt that in planning for the future 

.a formal and organized approach is superior to a random one 
and that such an approach is necessary for a full year of 
planning and design. Therefore, a large amount of time was 
spent on designing and. developing a model that would organize 

IS 

and systematize the planning efforts. Although thi-s model 

-imposes a structure .on the planning process, it also allows 

^ " • J ' ^ ' 

^for flexibility, through less formal decision making and 

rational deviations from the structure. 



0 



The ^planning team was .g;^±d^d^y the philosophy that 
people who are affected by decisions should have an opportunity 
to provide input into 'the decision making process. It was 
felt that a collaborative approach to program development 
will result in greater program effectiveness. The planning 
model was designed to provide such collaboration. 

The developmental processes were also based on the 

y^, ■ ft ■ 

belief that planning is never finished but continues during 

the lifetime of the project. In addition, the. Teacher Corps 

Project musrt plan beyond" the five years of federal func^ng if. ' 

pi * - . 

its efforts are to be success:^ul. It is important to 

recognize 'that unless institutionalization processes are 

effected, there will be no continuation of the efforts,, initially 

brought about through the Teacher Corps project. 




This report describes the processes which vere'^developed 



and utilized as part of the Saint Louis University/Saint' Louis ^ 
Public Schools Cycle XII Teacher Corps Project and summarizes * 
the activities which were conducted duriilg the planning year, 
In a^adition to the program planning, individual teacher planning 
was initiated through the use of the projectVs Compietency 
Referenced Modelj^ Teacher Education that was developed 
during the Cycle X Teacher Corps Program. (See Appen*dix A for, 
an abstract of - this model .0 Appendix C presents some "-.^^ 
"L^sons Learned" during the developmental year. These 
"lessons" are judgments about the developmental processes. 



The planning team which undertook the developmental work 
consisted of Michael P. Grady (Project Director), Sara Kriill 
(Assiistant to the Director), William Boyd (Principal^^JCpus saint 
L'Ouverture Elementary School - project site), William Hampton 
(Chairperspn, School/Community Council), Janice Parker 
(Chairperson, Teacher Inservice Committee), Jack Muhlenbruch 
(Comi5junity Consul tan tr) , Assistance in the planning design 
and documentation*^ was given by G, Thomas Fox^ University of 
Wisconsin; Tfeacher ©orps Assficiates,' Carl Grant , Director ; 
William Rebo^e and Richard Schuppan, external evaluators. 
Assistance in preparing' this report was provided by Sara Krtxll 
and Jack Muhlenlfruch, . 

It should be noted that since this was a C\4le XII 

r 

project, we operated under the Cycle XII regulations rat|ier 
that Program 78 Regulations. Therefore, some things may - 
be dif f erent >for Pro-am 78^^roj^cts. * / 



I. Goals of the Developmental Year 

During the developmental year the Saint. Louis project 
had seven major goals. These were:' 

1. To establish and support a School /Community Council, 

.2.; To design an inservice program that would include 

considerations of school climate. w 

3. ■ To establish the university component and particularly" 
; , an IHE staff development team. > 

4: To develop a plan for demonstration and dissemiTiaitibn. 
" ■■ " - ^ \ ' ' ' " ■ - . ''if :? 

, • 5. , To^develop systems to facilitate institutionalization. 

6, To develop andLf implement project managdt&ent , Systems 
^ and. hire staf^K- « ^ ' ; ■ ^ ■ n ' 

7. ' To es tables hef|^j|.tivfe relationships 'and "bhannels of 
QoiimmnicaEio|t> ^titi all collaborative agents 

The goals prpifvi^ed tFe: ^ the developmental y^^.r. 

The planning tqani;;wo:^ked toj^ke/them as- comprehensive and 
inclusive as possible. ; 

" -v. • ■ ' ■ ■ ■ " 

' II. Objecrtives of the DeveXop men.tal Year . 

~ ' F~ ~ ' ~ ' — 

After comprehensive goals were set, the project staff then 
developed a set of objectives which gave more specific direction 



and helped to define priorities. Developing these ^objectives 
was a site- specific and collaborative ^ask . Following are 
samples of the^ plannihg objectives developed by the project staff. 
Objective for Goal 1 / 

T' " ■ ' 

During, the first year a , School/Community Council wil]. be 
elected. The Council will conduct a community survey, 
plan and carry out Jboth short-range and long-range projects 
^ and promote good a#iool/ community relations. Members of 
thk Council will receive training through community work- 
shops sponsored by^ the MINK Netwprk. 



/ 



Objectives for Goal 2 

a. A teacher inservice committee will be established to 
conduct a needs assessment, establish priorities and 
objectives for inservice .training and design the initial 
year of inservice activities. v 

b. The teacher inservice committee will coordinate the 
efforts to fulfill immediate needs such as those which 
can be met through one-day workshops', guest speakers, etc 

Objectives for Goal 3 

a, A university staff development team 'will be established, 

b. A program will be initiated to involve members of the 
University faculty in the Teacher Corps Program and to 
establish a positive relationship with faculty and 
administrators in preparation for meeting school and 
community needs. 

Objective for Goal 4 / 

' The staff will identify various elements of the program 
which have the potential for demonstration. The staff 
will also indicate how and to whom these elements are to 
be demonstrated, - 

Objective for Goal 5 

The staff will develop relationships %nd data banks that 
will lead to effective institutionalization of successful 
— r elements of the Teacher Corps Program, 

Objective for Goal 6 ' • , • 

The staff will explore tempor^y systems and management 
concepts that are applicable to a Teacher Corps Project. 

Objectives for Goal 7 » 

a. The staff will identify the communication channels 
necessary for the effective functioning of the project, 

b. The staff will establish collaborative relationships 
with the agents involved in the Tea-eher Cor^ps Program, > 

These objectives are only samples 'of ' those that a project 
might write. They represent the project's unique plan for 
^Accomplishing the previously determined 'goals , Obviously, it 



is an important part of the planning process to think through 
and develop the project's goals and objectives for the 
developmental year\as well as for the years to follow. 

III. Methods of Planning; 

This section describes the planning methods used to fulfill 
the various objectives of the developmental year. It covers 
the following topics: PERT, Committee Structure, Needs Assess- 
ment, Management Information System, Role of the Community, 
Role of the University. and Inservice Program Development. 
Although these elements are presented sequentially,' the process 
in actuality is a holistic one as various elements overlap in 
time and function. 
A. PERT 

A program evaluation review technique (PERT) chart was 
designed for -the period September 1977 through May 1978. 
-This procedure included two aspects of the project: 1) immediate 
program activities which would involve- the LEA, the IHE and 
community participants; and 2) the formal planning process. 
The PERT chart served to organize and give direction to the 
Teacher Corps Program, establish a time-line, provide for a 
review of progress and make apparent the r elatedness of various 
activities. 

An initial PERT chart (PERT I) w^s established during 
August 1977. This chart identified various activities to be 
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carried out during the first nine months of the program. 
Through brainstorming, the Teacher Corps staff ;4rew up a 
list of possible projec^/activities and established a time- 
line for them. The resulting PERT chart included a monthly » 
meeting or "seminar" for all "teachers of the participating 
school, publication of a newslett'er, a community " survey , 
inservice committee meetings, etc. TKes& activities were not 
always directly related to the planning process but served 
to involve the constituents of the project and to provide ^ 
project visibility. " 

The planning PERT (PERT II) was developed at a Management 
Training Workshop sponsored by the MINK (Missouri, Iowa, 
Nebraska, Kansas) Teacher Corps Network. (See ^charts on pages- 8- 
Three staff members from the Saint Louis Project who attended 
this workshop designed PERT II around the planning matrix. . 
(See page 22 for disqussion of the planning matrix.) Whe 
staff began by defining guidelines set forth by: Teacher Cor'ps- 
Washington and by outlining ne^ds assessment procedures (events 
i and 2) , The remaining events (3-13) were carried out on the 
basis of information gathered by the needs assessment. 

Both PERT I and PERT II helped to organize the project's 
efforts during the developmental year and provided a quick dnd 



simple way to see what was accomplished. This- procedure gireatiy 
^a^J|r"the systematic, approach' to planning by outlining events 
and timelines. ' ■■ ' j . 



ft 



SEPIDIQER 



OCTOBER 



Begin monthly 
neetlngs 



Meet ulth teachers 
Co Introduce H{dt^ 
nine wnth project, | 
Teacher Corps, etc. |Heet w. teachers 
re; grad echooL 

Survey teacberti for 
topics for lonthly 



we tings 

/ 

Establish School/ 
Comniunlty Council 

tstabllBh Steering 
Comillttee 

Efitabllsh Inservlce 
Cosmlttee 

ftiploy and traln^ 
neighborhood aides 



Publish Inservlce 
Calendar 

Publish Teacher 
Coi;ps Brochure 

J»t Meting of 
School/Ccttity Counci 



^Obtain: school 
V schedule 
naaes, addresses, 
phone I of teachers 



applications, 
fitc. 



NOVEHBER 



Bring teachers 
to SlU, (OU) 

Meet with 



Continue nonthly 
meetings 

'ootlnue advlshj; 

Continue flln 
series 

Continue nevslet' 
:er 

<odel workshop I 



Inservlce Cotolt.Ulaw-up; tie 
n with advising 



Teacher attitude 
survey re: Intems 
conaunity, etc. School/Cwty 
'ouncll Beets 
Begin fill series Bonthly 



for teachers 

'Onuunlty survey 
and needs assess 

Provide orienta- 
tion to TC to 
component groups 

Publish nevslette 



Steering Conitt. 
Beets bi-Bonthly 

fisgin advising 
BystSQ 

School/CoQty 
nt^vsletter ' 

School/CfliBty 
Council Deets 



>teering Cooittlt. 
Beets bi-aonthly 

fold leetlngs of 
onponent group 
oulttees 

leet with Inservlc \ 
CoBittlttee 



M ligLtgmber 197? - Hay \m 



JANUARY 



FEBRUARY 



MARCH 



APRIL 



HAY 



A- 



Needs assesBiaent 
training 

Hire teachers 
to do needs 
assessnient 

School/Cmaty 
Council neets 

Steering Cowitt 
neets bi-nonth 



School/Cnoity 
Newsletter 



Chrlstaas Party 



Do needa mm, ;Deter.l„e coarsaa' Hak. arr.nge.e„t| Draw up final 

, workshop, etc. ' for «un«flr ' 

eport to School/ for training prog', institute 
Cwfity Council, -who 



Steering Contn. ' -when 
and Inservlce ' 
Com. >rvey teachers 

Hire consultants, ^^^^^^^^^^i 
to plan for /^^ources, etc. 

flpec ed i aultic . ^" ! 

components , training prog. 



(tentative) 



Steering Cowait, 
neets bi-monthly' 



i schedule of 
i courses for 
I credit 
I (meet with 
i instructors to 
Hold meeting of , design course 
component group | to meet L'O. 
cotoittees I Teachers^ needs) 



Hake arrangement 
for any work- 
shops tp be held 



^-.-j-V i-summer U 

' (le LOFT) 



School/Cnnty 
Council meets' 
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"r 



Notify ed dept 
of courses for 
sumer i fall 
asap 



Check applica- 
tions for 
status * 
should be 
complete by 
Kerch 



PE1:T I 



Hire interna 
and team leader 

Cet interns 
into grad 
school 



PRE^REGISTfiATION 



PERT II; -Planning Process 
• September 1977 - May 1978 
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■ EVENTS 

Sept:. 1. Define guidelines to be followed, 8, 
Oct/Nov. 2. Conduct needs assessment around each 

guideline 9, 
Dec. 3. Determine goals, objectives, for each 

guideline based on needs assessment. 10. 
Jan. 4. Determine delivery System for each 

objective. U. 
Dec/Mar 5. Write and spbmit Quarterly Report (2). 12. 
Feb. 6. Write and submit Program Amendments 13. 

for fifteen month training period. 
Feb, 7. PERT individual objectives. 



Establish governance of each objective Mar. 
and guideline, 

Establish management system for each Mar, 
.objective and guideline, 

Determine evaluation procedure for each Mar/Ap 
objective, 

Write and submit Final Report (QRIII) . May 

Conduct evaluation of planning process, Ap/May 

Conduct context evaluation. May 
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B, COMMITTEE STRUCTURE / 

Among the activities carried out during thje nine-nionth 
planning period was the establishment of seve:^kl committees 
which served to facilitate the planning process and project 
tnanag^emo ^^ M^ {A flow chart of these committees appears on 
page fi^^P^s 

Tiaachfer Corps guidelines call for the forma^tion of a 
School/ Community Council representing the project *s three 
component groups: the University, school district and community 
The School /Community Council is a policy-making board and 
is responsible for representing the interests of all three ^ " 
groups. The council meets on a monthly basis, ^x,^ 

Each of the three component groups also forms a 
separate committee to coordinate their consit^ents' involvement 
iTi the program. These committees meet as a wbflle once or 
twice -a year. They are kept informed of project activities 
and progress through newsletters and special reports. The 
representatives of the three groups who serve on the School/ 
Community Council are responsible for making known their 
constituents' interests and for negotiating programs that will 
satisfy the needs of their respective groups. In a sense 
the members of the three larger committees act as consultants 
to the project, expressing their wishes and needs through the 
School/Communr55^-<iouncil and offering suggestions for meeting 
those needs. 
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COMMITTEE STRUCTURE 



DISTRICT CONSULTANTS 

District Superintend^ 
Principal 
Central Office 
Teachers 

Assistant Proj, Dir. 
(Team Leader) ' 
Xlnj^rn) 


> 


UNIVERSITY CONSULTMfrS 

Project Director 
Assist . Proj , Dir . 
Community Consultant 
Chairman (Dept , ) 
JJndergrad Faculty 
Graduate Faculty 
Graduate Dean • 
Studients 
(A&S Dean) 




COMMUNITY CONSULTANTS 

^Community Consultant 
Principal 
Organization Reps 
Clergy v 
Parents 
Teacher 

Business persons 
Med School R^ 
(Politician) ' 


V 














1 

1 




SCHOOL/ COMMUNITY COUNCIL 

Principal Undergraduate Faculty Community Consultants 
Teachers (2) Graduate Faculty Community residents (8^ 
Union Rep ' Project Director 
Assist. Proj, Dir , 


1 





STEERING COMMITTEE 

Principal 
Project .Director 
Chairperson, School/ 
Community Council 




t 




TEACHER INSERVICE COMMITTEE 

ten teachers representing 
all grade levels 
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Iif aadition to the four committees already discnssed 

(the three compofient groups and the School/Community Counpil) 

two other committees were formed — a steering committee 

and teacher ins ervice committee.* The steering committee 

consists of^ the project director, the principal and the 

School/Community'^ Council chairperson. "This committee is 

responsible for implementing the policies set foi;th by Teacher 

Corps - Washington and the School /Community Council The 

Steering committee meets monthly prior fco the School /Community 

Council meetings and at- other times as -the need arises. 

The inservice committ^ represents the teacher^s . Its 

members are teachers from '^frimary, middle and upper grades 

if' ' . 
as well as special classes. This committee is responsible 

for organizing and conducting a need's assessment, making 

contacts with possible re^urce people, providing information t 

other faculty members and responding to suggestions and ideals 

for inservice training. Tlje inservice committee has primary 

responsibility for designing the training program. 

Subcommittees of the inservice committee were formed to 

deal with specific concerns such as the needs asses'Sment, the 

establishment of a resource center, organizing workshops, etc. 

6 

The committee works closely with a Teacher Corps staff member 
and the principal of the school. Meetings are held frequently 
averaging once every two weeks. 

The existing committees have done more than serve the 
management system of the project. They have been htelpful in 

building and maintaining visibility and momentum at the project. 

1 ^ 
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site, ihis is especially important during the planning 
and developmental stages when trainipg activities are at a - 
^minimum. ^ * 

' C. NEEI>S ASSESSMENT . — ' ' ' 

A major effort of , the i,nservice confflrft'tee has been the 
organization ^f a needs assessment. To begin this process 
members of the comiflittee met wijth each teacher in his/her unit 
to establish a list of areas of concern. These concerns were 
grouped into three categories: parent/ community , student, 
and teacher needs. After thi^, a questionnaire was distributed 
■to elaborate on student and i^acher needs. ' 

Members of the School/Community Council and students 
of the school were also invited tb express their ideas about 
educational needs at the project school, School/Community . 
Council members generated a list of concerns geared toward 
community and parental involvement in the educational process. 
Students ^ere asked, "If you could be a teacher or principal- 
for one day, what would you do to change or better Toussaii^ 
L'Ouverture?" For the most part responses from l!he students 
were not very helpful (e.g,, install candy machines) , A few 
suggestions, such ^s giving special attention to those student 
who need it, were incorporated inta the needs assessment 
instrument, ^ 

A subcommittee of the inservice committee was formed to 
review the resulting lists of needs. Redundancies and concerns 

13 
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which could not be dealt with were eliminated (e.g., more. 



heat in the industrial art>s room)y. Once th6 lists were 
combiq^d and fi^lized, the subcommittee then designed an 
instziiment -to measut*fe levels of conb^u^ Responses were 
sought to two questions about each statement on the instrument: 
"Pb what extent should the condition exist?" and "To what 

^ " " ■■■ , ^ ^ 

extent does the condition actually ex:ist?" Five open ended 
questions were also included a« part of the' instrument . 
(See Appendi:c B for this instrument.) i 

Responses were sought from the principal, teachers, 
teacher aides ^ and community members. A different instrument, 
was written for the community respondents using less technical 
i^anguage. The content of the instrument remained the isame. 

P. MANAGEMENT INFORMATION SYSTEM 

A managei^nf information system was developed to help 
i?Toject staff delineate and visualize the flow of information 
and Its sources. The design of this system is found on page 15 . 
The design identifies the sources of information, tl^ffe^rocessing 
systems, apd other_ components to be included (personnel, PERT^ ' 
charts, evaluation process, etc.). The necessary reports are 
alsQ indicated. The system assists^n general project management 
and particularly documentation and' dissemination of results. The 
outline- helps assure that all sources of information are 
identified and tapped in an organized approach. 
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MANAGEMENT INFORMATION SYsW 



7' ( 



Monthly Reports 



Quarterly Reports 
Annual and Finak' 




Reports 



CoiDfflunications 



# 



E. COMMUNITY .PLANNING ACTIVI TIES ' 

' '' 

Effqrts to make community contacts in the Toussaint 

L'Ouverture area were Saaed on the ass\jjnption that it i$ 

important to bring school and community closer together. People 

in the conmiuriity need to know more about their s-chool and the 

school needs to become adquainted with the -r^i^ents and 
— t 

resources of the community it serves. Even though individuals 
and organizations have diverse backgrounds an<l obj actives, 
the schoo;|. prograln is of such a nature that it should, be supported 
by most of the people it serves.^ 

At the start of the* project the Teacher Corps staff j/ 
outlined steps to be taken to initiate community involvement 
in the planning process. (The steps are included in PERT I,) 
The outline of the community component included these events 
for the first month: 

Meet with teachers to become better acquainted and to 
explaii^ Teacher Corps in greater detail 

Establish a School /Community Council and hold first 
meeting 

Publish a brochure explaining the Teacher Corps Program 
for distribution in the school and community ^ 

Employ and train neighborhood aides 
The outline for October listed a comprehensive community needs 
survey as the primary activity, 

A^chool /Community Council was elected/selected and 
the first meeting was held in September. Of f icers .were also 
elected at this time. The Council was so constituted thatvit 
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had more community representatives than school personnel 
and Teacher Corps staff. 

The first Council meeting served as an orientation to 
Teacher Corps. Present at ^this meeting was the project's 
program specialist from Teacher Corps - Washington. The 
program specialist spoke to the Council explaining its role 
in the Teacher Corps Program and emphasizing the importance 
of the community iti^jthe education process. ' 

Subsequent meetings were held on a monthly basis and 
were conducted by the Council chairperson, a resident of th^ 
community. Meetings were planned by the chairperson of the 
Council and the community consultant. Monthly agendae included 
reports of current coiraminity and overall project activities 
and discussion and proposals for future ones. Resources 
within the community were often .brought to the Council's 
attention. These resources ranged from how and where to obtain 
free mater'^als for winterizing one's home to a report on the 
work of the Legal Aid Society. A film on the function of the 
community council (one of a series produced by the MOTT 
Foundation)- was also showh. Liglit refreshments were usually 
served. 

The Council sponsored two activities during the first 

' i ' ' ■ 

year which aided the planning process by providing community 

contacts and information neciassary for a successful project, 

•■f. 

The first of these was a door to-door community survey conducted 
by residents of the community. Questions for this survey were 



determined after consultation with the school principal and 
School /Community Council. At the suggestion of the Council, 
parents were asked to give their permissiori to be interviewed. 
The survey began in October, but due to bad weather it was 
not completed until the spring. The survey was helpful in 
promoting Teacher Coy'ps and the school among coti^nity residents, 



in /determining projects to meet community needs, and in providing 
a mailing list of interested people in the community. ^ 

A further activity wasf the compilation of a mailing list 
of the businesses and industries in the L'Ouverture School area. 
In March the business people were invited to attend a luncheon 
at the school. A number of business representatives who attended 
the luncheon vis!ited c}.asses, spoke to students about their work, 
and offered to open their businesses for field trips. 

Contacts were also made with clergjmien in the area and 
various agencies which served the community. In each contact 
the Teacher Crops proj.ect was explained and information on the 
church or agency was obtained. Ways of working cooperatively 
were discussed. 

Members of t^j^e School /Community Council became better 
acquainted with Teacher Corps and received further training 
through attendance at two community workshops sponsored by the 
MINK Network. During the second workshop, proposals were 

formulated fc^r consideration by the School /Community Council 

/ 

in planning the second year of operation. One of these proposals 



18 



was to conduct a summer program for both children and adults. 

This proposal was accepted by. the Council and. the program 

I 

was carried out during the stammer of 1978. 

I. 

The Saint Louis University/Saint Louis Public Schools 
Teacher Corps Program strongly -recommends that puch time and 
effort be devoted to the coramunity during the first year. 
Such early efforts in the community will provide-many helpful 
activities and pave,^the way for a more extensive program during 
the following years. 

F, UNIVERSITY PLANNING ACTIVITIES 

Since Saint Louis University previously had a^Teacher 
Corps Program (Cycle X) members of the faculty were generally^" 
familiar with the program. However, the planning year allowed ^ 
for more in-depth communication with the faculty concerning 
Teacher Corps. An THE staff development team was established to 
foster staff development efforts at the University and to 
prepare university faculty to work with the Teacher Corps Program 
in meeting, the needs of the public school teachers during the 
training period. Various activities toward this effort were 
initiated in cooperation with the Teacher Corps MINK Network. 

Educational equity was the theme of the first university 

/ 

staff development activity sponsored by the MINK Network. This 
conference paid particular attention to sexual stereotyping in 
education, community involvement, multicultural eduj^tion, and 
ma in streaming. A workshop for all Department of Education 
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facui^ty on the subject of mains treaming was held subsequent 
to this'* first activity. Other follow-up efforts to the 
workshop were made 'and more are planned for the future. 

The developmental year provides the opportunity to 
involve members of the -f acuity more full^ in . the project, 
prepare ' them to work with Teacher Corps , and lay the foundation 
for institutionalization. It is hoped that Teacher Corps 
l^fforts involving university faculty members will lead to 
more effective instruction at the university and, in particular, 
in the Teachei: ^Corps Program. 

G. INSERVICE PROGRAM DEVELOPMENT 

A major part of the Teacher Corps Proj:ect: is the 
inservice training program for the, teachers in the site school. 
A great deal of time was spent during the first year designing 
this component. The resulting program was bililt upon 
collaborative decision making, the various needs for continuing 
education, and the outcomes of a study by Bruce Joyce *and 

f 

others consisting of five reports:. ISTE 1^ II, III , IV and V, 

Report I, Issues to Face states that the variables of 
inservice education can be categorized into four major 
dimensions: Governance, Modes, Delivery and' Substance . Governance 
is concerned with collaborative efforts among the various persons, 
agencies, and institutions involved with the continuing education 
effort. The Modal dimension involves the variety of ways in 
which c8ntinuing education may exist. The Delivery dimension 
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involyes the delivery of training where people. can receive 



it in accordance with their needs, and provides follow-through. 
The Substantive dimension refers to the content as well as the 
process of the substance of the program. The effectiveness of 
the continuing education venture depends upon the ability of 
those invovled to arrange the interaction of the dimensions in 
a productive manner. This arrangement is a very delicate one. 
Weakness in one dimension is magnified because it undermines 
the power of the other dimensions. Conversely, improvement in 
only one dimension usually does not significantly improve the 
overall quality of the continuing education program. (For more 
information about this model and a description of it's use 
see Continuing Education, Collaborative Decision-Making by 
Michael P. Grady and Robert A. Mortanson, available from 
MINK Network, Teacher Corps Program, University of Nebraska 
at Omaha, Omaha, Nebraska.) 

The inservice committee was established to facilitate 
this process of designing the inservice prc^ram. The committee 
works collaboratively wit]*i Teacher Corps staff to determine 
the ways in which inservice^ training can take place, how it will 
take place and what it will include. This inservice committee 
determines the needs of the faculty, meets with possible 
resource people, and decides on the kinds of activities that 
will help meet the needs of the school. 



receiving input from teachers, which is especially important in 




The inservice committee is an effective vehicle for 
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the planning process.. Moreover^^ as mentioned previously, it 
provides a^way for teachers to become involved in the project 
before forthal training activities begin. 

SUMMARY . * , 

This section has summarized some of the planning 
activities that bpok place in the development of the various 
facets of the project. It is hoped that one will sense the 
totality of the planning by understanding the various inter- 
woven strands. It was necessary to have a total picture of 
the planning efforts, some aense of direction, and a method 
for determining completion of the planning activities. The 
planning matrix described on the following pages was constructed 
to serve these purposes. 

IV. The Planning Matrix 

^ The following matrix (see page 23 ) was developed to 
provide a holistic and total view of the planning process. 
Across the top of the matrix are- the necessary elements of 
the planning pra<fce|^s: needs assessment*, objectives, d^elivery 
system, governance, management , evaluation, demonstration and 
institutionalization. The elements are considered in the light 
of Teacher Corps guidelines and local project needs which are 
indicated in the left column; exceptional child component, 
education that is multicultural, community, local needs, 
university staff development and other appropriate components, 
The task of the plaiftiing year is to complete the matrix. 
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The planning elements, across th^ top, are in order 
of implementation. The objectives of the training period 
(second and third year) flow from the needs assessment. How 
those objectives will be fulfilled is the delivery system. 
Since governance is collaborative, the governance function 
assTires that each objective is governed collaboratively. The 
mai^agement function indicates that all objectives and activities 
enter into the management system of the project. How the 
objectives will be evaluated is the next concern. The last 
two planning functions begin ^the process of demonstration 

c 

and institutionalization. . Even though demonstration and 
institutionalization are fourth and fifth year activities, 
their design should be considered from the first year and 
planned for continuation after the termination of funding. 

All of the components in the left column need to be 
run through these planning functions. Where the guideline \ 
and planning function intersect, at that point the appropriate 
data will be found. For example, to determine the objecives 
under the guideli|ie of education that is multicultural (see 
page 24) one would look in the box formed by the intersection 
of ''>fulticultural7 Education" and "Objectives," To determine 
the evaluation of the objectives, move to the right to the 
column .marked "Evaluation." 

As the planning process is presented herej it appears 
as sequential, linear, and compartmentalized. But in practice 
many of the functions 6vi^?'lap, occur simultaneously, are shifted, 
etc. The matrix should be viewed as a flexible blueprint from 
which to operate in order to achieve the objectives and meet 



other con<ferns for the remainder of the Teacher Corps Program, , 
and to bring about institutionalization several years beyond 
the termination of funding. ^ " . 

In summary, as the matrix has been developed several 
characteristics have been noticed. The matrix 

1. ' gives a holistic and^ visual perspective of the progress 

of the planning activities. 

2. provides a structure and system for planning. 

3. indicates completeness and collaboration. 

4. indicates the influence on othier dimensions of the plan 
when one part is changed. 

5. provides a structure which allows for flexibility. 

6. is useful for communicating planning progress to groups, 

7. provides for^ documentation of planning. 

8. is helpful for pro^ject management during the planning year. 

9. indicates when planning is incomplete, 

10. assures attention to Teacher Corps guidelines, 

V. Project Management 

Following is a very brief description of the project manage- 

ment system used during the developmental year. Parts of the 
, system have been described previously undei? the headings^ "PERT" , 
^"Committee Structura/V and "Management Information System," This 
' section, wilf concentrate on.personnel. co^unlcation; governance 

and evaluation. 

The Teacher Corpk personnel consisted of a half-time project 
director and a full-ti|ne staff assistant. A community consultant 
was j^ontracted to work extensively with the community. Other 
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personnel wfere hired as consultants when needed for specific 
jobs. Other 'appropriate people (principal, School /Conmunity 
Council cha^jrperson) were integrated into the management of 
,^ the project In a collaborative manner . (See Committee 
'Structure, page 11 .) , 

The developmental year is an excellent time to establish 
both formal and informal communication channels. Formal 
communication channels were opened through the committees and 
govelmance structures. Just as important are the informal 
communication channels. The developmental year provides the 
necessary time to establish effective communication patterns 
and ownership in the project and to become firmly established. 

The developmental year allows sufficient time for affirming 
the project ^s operation of collaborative governance. The role 
descriptions and relationships of the participants can be worked 
out, defined and affirmed. The first year is also a good time 
to institute and test decision-making methods and to establish 
decision-making bodies. In view of " the fact that 
the communication and governance coi^ponents of the project are 
critical during the remainder of the project it is worthwhile to 
use the developmental year to firmly develop these components, 

Moreovei?\, the developmental year provides time to establish 
the evaluation procedures that will be used throughout the project, 
It is helpful to involve the evaluators/docximentors from the 
start and also to evaluate the planning process itself. The 
Saint Louis University/Saint Louis Public Schools project uses 
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public school based evaluators rather than university faculty. 
In the Saint Louis area the public schools have trained 
evaluators who can do external evaluations. It^is the opinion 
of the project director that because Teacher Corps is a ^ y 
school-based program public school evaluators are generally 
better qualified to make judgments regarding the effectiveness 



of the project than are university people. 

The evaluation procedure used in the project concentrates 
on assessing the effectiveness of the project objectives as 



emphasis is placed on judging the impact of the project on the 
participants (i.e., community, interns, teachers, students) . 
Also, a continuous program of staff evaluation is used to 
improve the working relationships and effectiveness of the various 
role groups. These two areas form the primary thrust of the 
evaluation component. 

A perception [based model of program evaluation is. utilized. 
Following is a description of how the paradigm is developed. 
Paradigm Building ; Given the project objectives, a three-step ^ 
process is undertaken. 

1. Each objective is assigned to a particular staff member. 
The staff member then negotiates with tjie evaluators 
regarding major questions appropriate to that objectd^ve^ 

2. After the major questions are' determine4 methods of collecting 
data to answer these questions (sources of evidence) are 
negatiated between the staff member and evaluators. 

^ * ^ 

3. Specific v^lue criteria are delineated. These value criteria 
are used by the staff as personal standards by which to 
judge the answers to the major questions. 



\ 




through project activities. Particular 
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This prbeess is repeated for each project objective. 

VI . Conclusion 

This report has attempted to stnnmarize the various planning 
methods and the management system used in piloting the develop- 
mental year of the Saint Louis Teacher Corps Program. In an 
attempt to include as many facets of the planning activities 
as possible many of them were abbreviated. Further information 
about any particular '-part of the developmental year can be 
obtained from the '^office of the project director. 

In general the developmental year was found to be a most 
worthwhile activity and a benefit to the project. Having a 
full year to plan with limited training activities increases 
the potential effectiveness of the training and provides, 
opportunities for demonstration and institutionalization that 
the two year projects did not allow, 

For further information contact: 

Dr. Michael P, Grady, Director 

Teacher Corps Program 

Department of Education 

Saint Louis University 

221 North Grand 

Saint Louis, Missouri 63103 
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APPENDIX A 



A PERSONALIZED COMPETENCY 
REFERENCED MODEL OF 
TEACHER EDUCATION 

Saint Louis University 
Saint Louis Public Schools 
Teacher Corps Program 



AN OVERVIEW i 

This overview presents a brief description of a personalized 
competency referenced model of teacher education used by the Saint Louis 
University/Saint Louis Public Schools Teacher Corps Program, This 
personalized model calls for the determination of competencies based on 
the individual participant's philosophy of education • The learning that 
takes place is self-paced and individualized. The model is flexible and 
can be used with preservice or inservice programs. 

The model consists of five phases: Philosophy, Rationale, Objectives, 
Mastery of Competencies and Evaluation. The five phases* are guided by 
a collaborative section which considers the influences that are felt in > 
developing one's philosophy, objectives and competencies. 

The Philosophy and Rationale phases involve participants in a.\, 
thorough examination of their beliefs about education and why they hqld 
them. Together these two phases provide a theoretical framework which 
gives reason and direction to the remaining three phases. 

The Objectives phase is a plan of ac^on which reflects the thinking 
of the previous two phases. The participants in the mpdel considers the 
question, "Ba^ed on my philosophy what should I as an educator be doing 
with/for my students?" Through this process participants can determine 
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competencies to master that reflect their philosophy. 

The implementation of the plan of action is fulfilled in the Mastery 
anT Evaluation phases. In the Mastery phase the participant masters the 
competencies determined in the Objectives phase. This phase provides 
resources such as books, courses, , workshops, other teachers, etc., that 
assist in this implementation. The Evaluation phase determines the 
participant's progress towards mastering the self-determined competencies. 
Resources are provided that assist the participant in the evaluation with 
an emphasis on self -evaluation. 

An advisory system is used with this model that provides each 
participant with a personal advisor. The role of the advisor consists of 
helping participants with the model and providing assistance with resources 
The advisor also assists the participant in developing a portfolio of 
professional accomplishments and a personalized model (PROME) of 
professional development. The goal of this model of teacher education is 
a fully matured educator as defined by , the five phases. It should be noted 
though that this model is only one part of a comprehensive school renewal ' 
effort and other factors (community, curriculum, administration, etc.)' 
must also be considered. 

/ 
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A PERSONALIZED 
COMPETENCY REFERENCED MODEL 
OF TEACHER EDUCATION 



Collaboration 



Influencing Factors: 



Systems, Student Needs, District Objectives, 
Community Goals, Employment Potential, 
Certification, Professional Organizations, etc. 



PHASE. P 



PHASE R 



Philosophy 
"I believe" about 
education, schooling, 
students, methods, 
content, etc. 
Phases P aitd R 
provide an expansion 
of one's beliefs and 
vision of teaching* 



PHASE M 



Mastery of competencies 
Resource Center 
Courses 
Workshops 
Consultants 
Multi-media 
University Assistance 




Evaluation of 

competency 
Self-evaluation 
Peer-evaluation 
Supervisors 
Replannlng 



Rationale 

"Why" - an examination 
of one's philosophy for 
underlying assumptions, 
values, cliches, etc. 
Phases p and R provide 
a theoretical framework 
for the model. 



PHASE 0 



Objectives 

Individual and continuous 
needs assessment 
Competency Continuum 
Operatlonallzed competencies 
Phase 0 develops a 
structure of teaching. 
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NEEDS ASSESSMENT 
January 1978 



c 



Saint Louis University 
Saint Louis Public Schools 

Teacher Corps Program ^ 

This questionnaire is an effort to determine areas of need or concern among the 
teachers at Toussaint L'Ouverture Elementary School. The results of this survey 
will be used to determine courses, workshops and other activities that will help 
meet the needs and concerns identified. 

You will be asked two questions about each statei^pit: 

1) To what extent should the condition exist in your school? 

2) To what extent does the condition actually exist in your school? 

Your responses to each of these two questions about each statement will be selected 
from the following six choices: 

SHOULD EXIST ' ACTUALLY EXISTS 

(0) Do not know the extent to which the (0) Do not know the extent to which the 
condition should exist in my school. condition exists in my school. 

(1) Condition should not exist at all in (1) Condition does not exist at all in 

my school. my school. \ 

(2) Condition should exist to a slight (2) Condition exists to a slight extent, 
extent. 

(3) Condition should exist to a moderate (3) Condition exists to a moderate 
extent. extent. 

(4) Condition should exist to a fairly / (4) Condition exists to a fairly large 
large extent. " extent. 

(5) Condition should exist to a very (5) Condition exists to a very large e^ctent. 
large extent. ^ . " 

« 

EXAMPLE Should Exist Actually Exists 

Tlfe teachers in our schools take an individual 
y • interest in their students. 5 3 

The respondent has indicated (5) that he believes, to a very large extent, that 
teachers should take ah individual interest in the students but (3) the condition 
actually exists to a moderate extent. t 

Please be-objective and honest, and use "Do not know" only if you can make no judgment. 

I belong to the following groups (please check those applicable) : 
^ teachers - teacher aides 

administrators parents (of students at L'Ouverture) 

others (specify) 

■ . - • -41 • ■'■ 
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SHOULD Do Not Not at - To a slight To a moderate To a fairly To a very 

EXIST know all extent extent large extent large extent 

-1- -2- ^Js- -4- .5." 

ACTUALLY Do Not Not -at To a slight To a moderate To a fairly Tc^ a very 

EXISTS know all extent extent large extent large extent 



1. Parents are often made aware of students' good behavior 
and progress. 

2. The principal encourages school support through home 
visits* 

t> 

3. The business community is utilized in the educational 
process. - 

4- Barr-branch Library is utilized to provide ABE (Adult 
Basic Education) and GED (Graduate Equivalency Diploma) 

5. Individuals of the community share their experiences, 
ideas, etc. with the school. 

6. Parents are encouraged to provide a suitable study area 
at home. - ■ 

7. Parents are instructed on how to set up a suitable study 
area at hone. 

8. Tutoring services are made known to parents. 

9. Parents are. encouraged to work with their children at 
hbme. 

19. Teacher/parent contact is made through phone calls and 
home visits. 

11. Chronic absenteeism is dealt with efficiently. 

12. Parents are made aware of the ^possibilities of using 
television and other media as instructional tools. 

13. Teachers are made aware of the possibilities of using 
television and other media as instructional tools. 

14. Teachers use audio-visual hardwwe and software in the£r 
classrooms. 

15. Regular classroom teachers are prepared to deal with special 
students in their classroom (including LD, BD, EMR and the 
accelerated learner) . 



Should Actually 
exist exists 
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SHOULD 
EXIST 



ACTUALLY 
EXISTS 



Do not 
know 

- 0 - 

Do not 
know 



Not at 
all 

- 1 - 

Not at 
all 



To a slight To a moderate To a fairly 
extent extent large extent 



- 2 - 

To a slight 
extent 



- 3 - 

To a moderate 
extent 



- 4 

To a fairly 
large extent 



To a very 
large extent 

- 5 - 

To a very 
large extent 



Should 
Exist 



16. 

17. 

18. 
19. 
20. 
21. 

22. 

23. 

24. 



Teachers continually redesign their curriculum to meet pupil 
ne\ds. 



25. 
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Organized or systematic instruction is given to students 
on hygeine. 

Science is an integral part of the curriculum. 

Fine arts are dn integral part of the curriculum. 

Social studies are an integral part of the curriculum. 

Inner city cultural, social and familial values are 
apparent to teachers. 

Values, of other cultures are apparent to teachers and 
students. 

Teachers and students exhibit a high degree of listening 
skill^. 

Communication skills are highly developed between these 
groups: 

•teacher - teacher 
teacher - pupil 

» 

teacher - parent 

pupil - pupil 

teacher - administration 

N pupil - administration 

parent - administration 

Teachers deal with the remediation of students in: 

mathematics 

^ ' reading 

- % language 

(oral and 
written) 
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Acutally 
Exists 



SHOULD 
EXIST 



ACTUALLY 
EXISTS 



Do not 
know 

- 0 - 

Do not 
know 



Not at 
all 

- 1 - 

Not at 
all 



To a slight T^a moderate 
^extent / extent 



- 2 - 

To a slight 
extent 



- 3 - 

To a moderate 
extent 



To a fairly 
large extent 

- 4 - 

To a fairly 
large extent 



To a very 
large extent 

- 5 - 

To a very 
large extent 



26 • Teachers use individual instruction and/or small group 
learning in their classrooms. 

27. Students are prepared to handle iildependent individual 
instruction in a responsible way. 

28. Teachers prepare students to be self directed and self- 
disciplined learners. 

29. Teachers are aware of various diagnostic instruments and 
tests. 

30. Teachers use various diagnostic instruments to develop 
a plan of instruction for individuals. 

31. Teachers use various methods to evaluate effectiveness 
of these plans. 

32. Student diagnostic and prescriptive checklists are used and 
passed on to subsequent teachers. 

33. Teachers are aware of attitudinstt* differences among students. 

34. Inservice training is provided for ceachers. 

35*. Teachers are aware of the opportunity to visit other schools 
(including colleges and universities) for the purpose of 
observation, consultation, etc. 



Should 
Exist 



Actually 
Exists 



36. Teachers are aware of themselves as professionals. 
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37. What are your strengths as a teacher? 



1 



28. List needs or weaknesses of the students at L^Ouverture. 



\ 

39. What goals or objectives (academic, physical, social, emotional) would 
you like your students to attain this year? 



90. What skills do you (as a teacher) need to meet these objectives? 



41. Any additional comments you would like to make: 




Thank you for your response to this questionnaire. 
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APPENDIX C 

Following are some "lessons learned" from the 
developmental year. Written as part of the quarterly reports, 
these "lessons" represent personal observations and judgments 
of the project director regarding the planning process. It 
is .hoped that these insights will be helpful to future 
Teacher Corps projects, 

/ . ^ 
December 30, 1977 

1. Given sufficient money to hire consultants, a half-time 
director and full-time secretary are sufficient for the first 
year when only one school is involved. In Program 78, with 
three or four schools involved, I believe a full-time director 
will be necessary. 

2. Using university staff as consultants can be profitable 
both in getting the job done and in the ^nsitutionalization 
of change , 

3. A one-year developmental process is intricate and requires 
extensive planning. That is, a ''plan for planning'' is 
definitely ^needed, I am quite satisfied with the planning 

/ process we have developed and are using. 

4. A significant challenge during a long planning period is 
to sustain momentum among the teachers and keep their interest 
in continued planning for long range needs. To keep the 
momentum we attempted to meet some immediate and minor needs, 

5. A "sometimes" problem is retaining visibility in the school 
so teachers "see" that Teache^ Corps is doing something 

and is not "another rip-off federal project." We need to 

V 

develop ways to maintain momentum, visibility and viability 
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^ during the planning period. 

6. The planning period gives time to do an extensive and 
thorough needs' assessment. It allows time for the project 
director to think and reflect, about the project rather than 
always acting (or so it seemed). 

7. Establishing. a. teacher inservice committee to develop the 
inservice program" is an-excellent way to encourage participation 
and to prepare for the .future.^ In a two year project there 

was not enough .time for i6ahy deliberations . In a longer 
project it is possible "for the teachers themselves to design 
the program, 'designate the courses to be offered, and meet with 
and/or select the appropriate , instructors . In the present 
projects the teachers are developing superior plans for training 

8. It is well to establish, the Scho6l/ Community Council as 
soon as possible after the project begins. The planning 
period gives the ^Council the opportunity to mature and define 
its functions. 

9. Another benefit oft the planning year Is that the evaluation 
and documentation process can be more fully planned and 
implemented. 

10. ' In general,; I believe the planning period is extremely 
valuable and Help fill. ^It will add greatly to the success of 
a Teacher Cprps project and further the efforts of Teacher Corps. 



March 30, 1978 

1. The formation and training of appropriate committees and 
the establishment of decision making structures is a crucial 
part of the planning period. 

2. The principal is a key person not only in training 
activities but in other activities connected with the project 
and should be a member of all committees that do the first year 
planning. 

3. The first year is an excellent opportunity ' to involve and 
educate the Community Council. I believe that with the new 
regulations and the provision for a planning year the community 
will have greatly increased impact upon a project. For us, 

the development of the community component has been one of the 
highlights of our first year. Concentrate on the community in 
the initial year; much can be accomplished with this component. 

4. The establishment of an IHE Staff Development team or 
committee is helpful in involvingj university staff in develop^- 
mental activities and Teacher Corps thrusts. I also see it as 
laying a framework for assistance in the institutionalization of 
successful elements at the IHE during the fourth and fifth year. 

5. The teacher inservice committee, established to plan for 
inservice training performs a similar role in the LEA as does 
the staff development team in the IHE with regard to 
institutionalization of successful elements. I now believe 
that planning for institutionalization should begin early in 
the first year by at least forming appropriate committees and 
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establishing relationships. In this way, if there are successful 
elements to demonstrate and institutionalize, the appropriate 
framework and relationships will develop. 

6. With regard to demonstrable elements I don't believe that 
these arfe pre-pl:knned or set, but rather evolve. The first 
year can be used for part of this evolution of demonstrable \ 
elements, but I isee them developing during the first three ^ 
years with demon^t|ration and dissemination taking place duying 
the fourth and fifth years. However, I think the concept of 
"demonstrable elements" is part of the first year planning 
design. 

•I 

7. A comprehensive plan for planning or a planning matrix 
(including a needs assessment) is essential to guide a 
project during" ^the first year, 

8. A full ye^r of planning allows time for start-up problems 
and time folo: |lhem to be worked out without affecting the impact 
of the projecijt. The year also allows time to develop project 
"ownership" which was not always possible in the two year 
projects. One example of such "ownership" is the development 
of a resource center or "home" in the school for Teacher Corps 
personnel and for others who are involved in the project. 

Some concerns that have developed during the past six 
months include; 

9. il initially reported that using university^siiaff for 
consultants cin be profitable both in doing a job and in 
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institutionalization. This is true, but problems also exist 
with this method. For example there are faculty members who 
are uninterested or lack the time. Also, there is little 
control by the project director over consultant faculty members 
as opposed to full time Teacher Corps staff. Therefore, some- 
times the job is not done well or is not done at all. I don't 
want this situation to sound completely negative, but I do 
think this is an area worth considering. 

10. The teachers with whom we are working generally wish to 
keep the Teacher Corps activities (mostly planning) within 
the school day rather than after school or on Saturdays. They 
are primarily interested in training (courses and workshops) 
and are willing to work outside of school time for these 
activities (which was our original agreement with them) . 
However, this has not been a major concern. 

11. A concern that I previously expressed and that remains 
is the visibility of the project in the school (s) during the 
first year. Given a limited staff, it is difficult at times 
to keep project visibility in the school and maintain a 
momentum among the teachers that will carry into the second 
year. With increased staff the second year (e.g., adding a 
school based person and the interns) the visibility problem 
should be eliminated. 

12. In general, I still believe that a developmental or 
planning year is extremely viable and helpful to a project. 
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It should not be taken lightly or compressed, but used 

to its fullest. I think the developmental efforts will be 

apparent during the remainder 'of the project; 

Final comments and observations concerning the planning 
year are integrated in the body of this report. 
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